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Objectives
This course constitutes an advanced introduction to comparative methodology.  It contrasts the logic of comparative analysis with other analytic logics, with a special focus on differences between comparative analysis and other forms of qualitative and quantitative analysis.  Specific attention is devoted to the technique of qualitative comparative analysis (QCA), a methodology that facilitates configurational comparisons of cases.  Both the crisp (or Boolean) and fuzzy set versions of this approach are presented.

Basic Readings and Relevant WWW-sites
Important WWW-sites


( http://www.compasss.org


( http://www.fsqca.com

Basic Readings


( Ragin, Charles C. (1987) The Comparative Method: Moving Beyond Qualitative and Quantitative Strategies, Berkeley, CA: University of California Press.


( Ragin, Charles C. (2000) Fuzzy-Set Social Science, Chicago, IL: University of Chicago Press.

Background
The comparative method is fundamentally a case-oriented, small-to-moderate-N technique. It is typically used when researchers have substantial knowledge of each case included in an investigation and there is, often of necessity, a relatively small number of such cases (e.g., 5-50 cases). The best way to grasp the essential features of the comparative method is to examine it in the light of the contrasts it offers with textbook presentations of social science methodology.  To varying degrees, comparative methodology challenges these basic tenets of textbook social science methodology (see summary table).

	PRIVATE 
Textbook Social Science
	Comparative Methodology

	The main goal of social research is to document general patterns characterizing a large population of observations.
	Comparative researchers focus on the problem of making sense of a relatively small number of cases, selected because they are substantively or theoretically important in some way.

	Cases and populations are typically seen as given.  The ideal typic case is the survey respondent; the ideal typic population is a national random sample of adults.  The key issue is how to derive a representative sample from an abundant supply of given observations.
	The comparative researcher's answers to both "What are my cases?" and "What are these cases of?" may change throughout the course of the research, as the investigator learns more about the phenomenon in question and refines his or her guiding concepts and analytic schemes.

	Researchers are encouraged to enlarge their number of cases whenever possible; more is always better.
	Comparative research is often defined by its focus on phenomena that are of interest because they are rare--that is, precisely because the N of cases is small. Typically, these phenomena are large-scale, historically delimited, and culturally significant.  Empirical depth is more important than breadth.

	It is often presumed that researchers have well-defined theories and well-formulated hypotheses at their disposal from the very outset of their research; theory testing is the centerpiece of social research.
	Existing theory is rarely well-formulated enough to provide explicit hypotheses in comparative research.  The primary theoretical objective of comparative research is not theory testing, but concept formation, elaboration, and refinement, and theory development.

	Investigators are advised to direct their attention to dependent variables that display a healthy range of variation.  Outcomes that do not vary across cases cannot be studied.
	Comparative researchers often intentionally select cases that do not differ from each other with respect to the outcome under investigation (i.e., they are all positive cases).  The constitution and analysis of the positive cases is often a necessary preliminary for the constitution and analysis of negative cases.

	Researchers are instructed to assess the relative importance of competing independent variables in order to understand causation and test theory.
	Comparative researchers usually look at causation in terms of combinations. A common finding in comparative research is that different combinations of causes may produce the same outcome.

	Researchers give priority to cross-case analysis; the idiosyncracies of individual cases are "averaged out" in cross-case analysis.
	Comparative researchers try to make sense of each case through within-case analysis and use cross-case analysis to strengthen and deepen within-case analysis.


Qualitative Comparative Analysis

Core Readings
Day 1, Morning Lecture: The Distinctiveness of Comparative Research
Ragin, Charles C. (2003) "Making Comparative Analysis Count." www.compasss.org/wp.htm.

Day 1, Afternoon Lecture: Analytic Foundations of Comparative Methodology
Ragin, Charles C. 2000 Fuzzy-Set Social Science. Chicago : University of Chicago Press. Chapter 4

Day 2, Morning Lecture: Introduction to Qualitative Comparative Analysis
Ragin, Charles C. 1987 The Comparative Method: moving beyond qualitative and quantitative strategies. Berkeley : University of California Press. Chapter 6

Day 2, Afternoon Lecture: Analytic Issues in Crisp-Set QCA
Ragin, Charles C. and John Sonnett (2004). "Between Complexity and Parsimony:

Limited Diversity, Counterfactual Cases, and Comparative Analysis." www.compasss.org/wp.htm.

Day 3, Morning Lecture: Analytic Issues in Fuzzy-Set QCA 
Ragin, Charles C. 2000 Fuzzy-Set Social Science. Chicago : University of Chicago Press. Chapter 6

Ragin, Charles C. (2004) "From Fuzzy Sets to Crisp Truth Tables." www.compasss.org/wp.htm.

Day 3, Afternoon Lecture: The Design and Evaluation of Qualitative Research
Ragin, Charles C. (2004) Executive Summary for the Workshop on Scientific Foundation of Qualitative Research, National Science Foundation.  

